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Grades 9-12: Activities
Source: ASPCA and HEART

Overview: Students will choose a specific animal-related career, 
research information on that career, and write a story about how a 
person in that particular career would spend a typical workday. 

Procedure:
Class Period 1:
Introduction
Let the students know that there are a variety of careers that either 
work directly with animals or help advocate for animals. Ask the 
students if they can think of any careers related to helping animals and 
write their list on the board. 
Choosing a career
Provide the students with a list of animal-related careers and ask them 
to choose one career to research, either from the board or the list 
provided. 
Research 
1. Provide the students with guided questions to help them with their 

research. Let them know that they can start their research by using 
the internet or gathering information from the library, but they can 
also try to set up an interview with someone who actually works in 
the field. 

2. Allow the students time to begin researching their career topic using 
the guided questions. 

3. Ask students to complete their research at home on their own. 

Class Period 2:
Story Writing 
Ask students to begin writing their fictional story based on the 
information that they gathered. Let them know that they are writing 
a story about a day in the life of a person with their specific chosen 
career. Challenge them to incorporate additional details to make the 
story interesting and realistic. 

Wrap Up:
1. Once students have completed their stories, ask if any of them 

want to share out loud. Allow time for the rest of the class to ask 
questions. 

2. After students have shared their stories, ask if anyone in the class has 
any interest in pursuing one of the particular careers they learned 
about.

Activity 1: A Day in the Life 

Objectives
Students will be able to…

Describe the details of a specific 
animal-related career.
Identify ways to research 
effectively. 
Examine non-fictional information 
and create a fictional story. 

Time Needed
2 class periods  
(45 min/period)

Materials
“Suggested Animal-Related 
Careers” handout 
Computers
Paper
Pens / pencils

Insider Tips
If possible, invite guest speakers 
who work in animal-related careers 
to visit.

Classroom Teachers
As an extension activity, have 
students either find images from 
the internet or draw illustrations 
to represent the career they wrote 
about and create an animal-related 
careers bulletin board. 

Outside Humane Educators
If you do not have access to 
computers, bring in articles or 
information about various animal-
related careers that the students 
can use for their research. 
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Suggested Animal-Related Careers

Careers
Veterinarian

Guided Questions
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Grades 9-12: Activities
Source: HEART

Overview: Students will consider how attitudes of the past have 
influenced our relationship to animals in the present. They will analyze 
different perceptions of the human/animal relationship and examine 
their own attitudes toward animals. 

Procedure:
Introduction
Introduce the topic by letting the students know that they are going 
to be thinking about the human/animal relationship and how our 
perceptions of animals have been influenced by the opinions of others 
from the past to the present. 
Animal Perceptions 
1. Write the following on the board: 

Polar Bears
Dogs
Chickens
Bees
Cows

2. Ask the students, “If you were asked to rank the animals in descending 
order of importance, how would you do this? How would you justify 
this ranking?”

3. Give students time to make their own lists, decide why they ranked 
the way they did, and give them a chance to share out loud.
Note: Be prepared for a wide range of answers and justifications. 

4. Let students know that the class will analyze quotations by famous 
people who have influenced how different people perceive animals. 

Quotations about Animals 
1. Break the students up into seven groups and give each group a 

quotation. 
2. Ask the students to first paraphrase the quotation. 
3. Then ask students to determine what they think the quotation really 

means and whether or not they agree with it and why. 
4. Ask each group to share out loud and as they share ask the students 

to consider which quotations most align with, and most differ from, 
what they believe.

5. Ask students to share which quotations they most agree or disagree 
with and why. 

Activity 2: Attitudes Toward Animals 

Objectives
Students will be able to…

Analyze multiple perspectives on 
the human/animal relationship. 
Articulate their own philosophy on 
how animals should be treated. 

Time Needed
45 minutes

Materials
Animal quotations
Animal quotations paraphrased
Whiteboard / chalkboard
Dry erase markers / chalk
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6. Challenge students to write their own animal-related quotations. 
Encourage them to use the quotations provided as models and help 
them to create their own. If they are having difficulty, ask them to 
answer the following question, “If you had to explain in one or two 
sentences how animals and humans should coexist, what would you 
say?”

7. Give students the opportunity to share their animal quotations with 
the class.

Wrap Up: 
Ask the students the following questions: 

Can you see how these quotations have influenced the way people 
treat animals? Can you think of any examples?
Have these quotations influenced how you look at the human/
animal relationship?
How can you put your quotation into practice?

Activity 2: Attitudes Toward Animals (continued)

Insider Tips
The goal here is not to find the 
“right answer,” but to challenge 
students to persuasively articulate 
their views. 

Classroom Teachers
As an extension activity, ask 
students to look up additional 
quotations about the human/
animal relationship that may have 
influenced our perceptions of 
animals. 
Ask students to think about real 
life examples of how animals 
are treated that represent each 
quotation. 
Ask students to imagine they 
are an animal and have them 
write a story inspired by one of 
the philosopher’s quotations if 
everyone lived by that philosophy. 
Challenge them to consider what 
their lives are like, what rights they 
have, how they are treated and 
describe their day-to-day existence. 

Outside Humane Educators
It may be difficult for the students 
to paraphrase the quotations in 
small groups so you may consider 
paraphrasing them together as a 
whole class and then break the 
students into groups to analyze 
what they think the statement 
really means.
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Animal Quotations

               Quotation                           Quotation Paraphrased
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Grades 9-12: Activities

Overview: Students will learn that letter writing is a simple but 
effective tactic that can influence politicians and policy-makers to make 
humane choices. It has been used in almost every modern social justice 
movement and can reap tremendous results. 

Procedure:
Introduction
Explain to students that letter writing can make the world a better place 
and is an important way to create change. Letter writing has been a 
tactic used by many people and organizations.

Success Stories:
http://www.sierraclub.org/planet/199510/letterwriting.asp
http://www.amnesty.org.au/write/
http://www.sdpb.org/WildHorses/wild_horse_annie.asp

Writing Letters, Making Change
1. Ask students to list all the problems faced by animals that could be 

solved by human beings. Write down students’ responses on the 
board.

2. Instruct each student to choose one of the listed problems and 
brainstorm what kind of group can help the most to solve that 
problem (e.g., a private company, federal government, state 
government, local government).

3. Hand out to each student the “How to Write a Letter” worksheet. 
Read the worksheet as a group and answer any general questions 
about it.

4. Instruct the students to complete 
the worksheet. The students 
might need to do extra research 
to find addresses, facts about the 
problem they are writing about, 
or companies that are involved 
with the issue.

5. Once the students have 
completed their worksheets, 
hand out the “Letter Writing 
Sample.” As a class, analyze 
the various parts of the letter 
(Headings, Body, Salutation, 
etc.) and the language used in 
the letter.

Activity 3: Letter Writing 

Objectives
Students will be able to…

Write a polite and persuasive letter 
on an animal-focused issue that is 
important to them.
Understand how and why letter 
writing is an important way to 
create change.
Understand the basic components 
of writing a persuasive letter.

Time Needed
30–60 minutes

Materials
Internet access (for research)
Whiteboard / chalkboard
Dry erase markers / chalk
“How to Write a Letter” worksheet
“Letter Writing Sample” handout

Source: HEART
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6. Instruct the students, using their completed worksheets as a guide, 
to write their own persuasive letters. Remind students that all 
letters must be polite, legible and follow the format discussed in the 
worksheet.

Wrap Up:
1. Once students have completed their persuasive letters, have student 

volunteers read their letters aloud to the class.
2. Collect the letters and mail them to their respective destinations.

Activity 3: Letter Writing (continued)

Insider Tips
If the students are having difficulty 
brainstorming on their own, be 
prepared to offer them some 
examples of problems animals are 
currently facing.
If you are interested in a particular 
pending bill, you can focus this 
activity on that bill. Present 
the students with background 
information on the topic and the 
bill’s purpose. Using this activity, 
have students write letters to their 
representatives.

Classroom Teachers
Allowing students to become 
“experts” on their problems can 
easily extend this activity. Have 
students do research (in or out of 
class) on their issues and all the 
key actors involved. After students 
have adequately researched their 
topics, have them write their 
persuasive letters.
This activity can be combined 
with another lesson from this 
Resource Guide. After students 
have learned about a particular 
topic and have become passionate 
about the problem, incorporate 
the letter writing activity as a way 
for students to engage in creating 
solutions to the problem.

Outside Humane Educators
If you are unaware of how much 
your students know about animal-
focused issues, create your own 
list of problems animals face. 
Additionally, supply students with 
background information on these 
subjects so they can make better 
educated decisions when choosing 
their topics.
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Letter Writing Sample

John Q. Public
123 Fake Street

Anywhere, NY 12345
 

May 22, 2012
 

Rep. Jane Kongrisswohman
1010 E. Lected Blvd.
Anywhere, NY 12345

 

Dear Ms. Kongrisswohman:
 
My name is John Q. Public, and I go to school at Anywhere High School. I’m 
contacting you because I would like you to vote for House Bill 9876. This bill would 
ban the sale of shark fins.

 

Recently, I learned how sharks are being caught and have their fins cut off to make 
shark fin soup. After having their fins cut off, the sharks are then thrown back in the 
water to slowly die. I love animals and I believe this practice is very cruel. Also, it 
is causing shark populations to become threatened with extinction. The main reason 
that you should support this bill is that sharks are an important part of the ocean’s 
ecosystem. If they go extinct, it will hurt all of the animals who live in the ocean.

 

Thank you for taking the time to read my letter. I appreciate all the great work you do 
to help our community.

 

Sincerely, 

 John Q. Public
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How to Write a Letter

Step 1: What Change Do You Want?

Step 2: Choose the Right Person

Step 3: Brainstorm Reasons to Support Your Opinion
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How to Write a Letter (continued)

Step 4: Write the Letter

Date
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Grades 9-12: Lessons

Overview: Students will learn that heroism is not something reserved 
for those rare individuals who achieve something extraordinary, but is 
a mindset or behavior possible for anyone, human or animal.

Procedure:
Introduction
Explain to the students that the lesson’s topic is heroes and write the 
word “hero” on the board. 
Defining the Word Hero
1. Divide the students into small groups. Explain that they are to think 

about what makes someone a hero and write down all the qualities 
or characteristics of a hero.

2. As a whole class, discuss their lists of qualities or characteristics. 
Write down these responses on the board.
Important points for the discussion:

Heroes act voluntarily and without the expectation of material 
gain.
Heroes provide a service to someone in need, or the community as 
a whole.
Being a hero involves potential risk/cost to physical comfort, social 
stature, or quality of life.
Heroes act as role models for others and can inspire other people 
to be heroes.

Who is a Hero?
1. Now that students have explained what makes someone a hero, ask 

them if they think Dr. Martin Luther King, Jr. is a hero. Referring 
to the list of qualities and characteristics written on the board, ask 
students how he demonstrated these 
qualities and characteristics.

2. Ask students if a person has 
to be famous or well-
known to be a hero. Then 
pass out the “Heroic Tales” 
handout and instruct them 
to read the first story about 
Kailash Satyarthi. 

Lesson 1: Can Anyone Be A Hero?

Objectives
Students will be able to…

Describe the characteristics that 
make someone a hero.
List some reasons people do not 
always act heroically.
Write about an ordinary hero.

Time Needed
45–60 minutes
1 class period

Materials
“Heroic Tales” handout
“Ordinary Hero Newspaper” 
worksheet
Whiteboard / chalkboard
Dry erase markers / chalk
Picture of a person on a busy 
street, injured, seeking help

Source: HEART
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Grades 9-12: Lessons

3. Referring to the list on the board, ask if this person demonstrated 
these qualities and characteristics. Then point out how this person is 
not as well-known or admired as celebrities (such as movie or music 
stars). Ask students why that is the case.

4. Ask students if an animal can be a hero. Then instruct the students 
to read the second story from the “Heroic Tales” handout. Referring 
to the list on the board, ask if this animal demonstrated these 
qualities and characteristics.

5. Ask students if ordinary people (like themselves or people they 
know) can be heroes. Give an example of a person you (the 
instructor) know who fits the definition of a hero. Ask students if 
they can think of anyone from their own lives who they think is 
heroic. Allow students to share some of their stories.

What Prevents Someone from Acting Heroically?
1. Show the students a picture of a person on a busy street, injured, 

seeking help. Ask the students what an ordinary person should do in 
this situation.

2. Explain that scientists used this scenario as an experiment. They 
hired actors to lie on the ground and pretend to be in pain. However, 
it took a long time for anyone to stop and help. Ask the students why 
they think it took so long.

3. Explain the concept that everyone has the ability to be a hero, 
but that sometimes we are faced with negative influences like 
“conformity” and “the bystander effect.” Ask students if they think 
the man who helped the person on the floor was a hero. Point out 
how his actions influenced other people in that situation to stop and 
help as well. 

Wrap Up:
Ask students if they have any examples where they resisted conforming 
or were not bystanders and chose to help a person or animal.

Lesson 1: Can Anyone Be A Hero? (continued)
Insider Tips

As an extension activity, have the 
students complete the “‘Ordinary 
Hero’ Newspaper” worksheet.
If there are ordinary heroes, either 
human or animal, that you would 
like to highlight instead of those 
on the “Heroic Tales” handout, 
create your own handout with 
passages for the students to read.

Classroom Teachers
When showing the picture of the 
person on a busy street, consider 
using poster board or a PowerPoint 
or Keynote presentation.
As an extension activity, have 
students research a lesser known 
hero (either human or animal), 
write a report on that individual, 
and present their findings to the 
class.
This activity aligns to Common 
Core Reading Standards 1, 4, and 7; 
Speaking and Listening Standard 1; 
and Writing Standard 7.

Outside Humane Educators
If your setting does not have a 
chalkboard/whiteboard, create sets 
of index cards with a large variety 
of qualities and characteristics on 
them so the student groups can 
choose from the index cards. 
If you see your students for more 
than 60 minutes, consider including 
the “‘Ordinary Hero’ Newspaper” 
worksheet into the regular lesson.

Resource Links
Hero Stories

http://www.time.com/
time/specials/packages/
completelist/0,29569,2059858,00.
html
http://myhero.com

The Bystander Effect 
http://psychology.about.com/od/
socialpsychology/a/bystandereffect.
htm
http://greatergood.berkeley.edu/
article/item/we_are_all_bystanders
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Ordinary Hero Worksheet

Meet Ordinary Hero 

__________________________________

By: _______________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________
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Heroic Tales

Lulu the Pig

Vocabulary
Bystander effect:

Conformity:
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Kailash Satyarthi
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Grades 9-12: Lessons

Overview: While examining the importance of habitat, students will 
participate in a public meeting role play in which they will examine 
various point of views surrounding a particular solution to the problem 
of fragmentation. 

Procedure:
Introduction
Write the following sentence on poster board, a power point 
presentation or whiteboard/chalkboard: “____________ is the 
combination of resources and environmental conditions present in an 
area that makes it possible for a species to survive and reproduce.” Ask 
students to complete the sentence. (Answer: “Habitat”)
Habitat’s Elements
1. Ask the students to name and describe the four main elements of 

habitat. (Answer: Cover; Food; Water; Space)
2. Ask the students to imagine what would happen to various kinds 

of animals if just one of the four main habitat elements were 
taken away or changed in some way. Stress to the students the 
interdependency of the four elements. 

Example: It would not be good for elephants if there were a lot of 
space, food and territory to cover, but they could not actually get 
to their water holes because a large road was built that splits their 
territory in half.

Fragmentation
1. Use this example to introduce the term “fragmentation” and explain 

that it is caused when large areas of habitat are broken up by human 
activities.

2. Ask the students to give examples of things that might have caused 
fragmentation in their areas and to name some animals who might 
have been affected. If students struggle with examples, broaden the 
territory from local areas to anywhere. 

Wildlife Corridors
1. Ask students to brainstorm solutions to “fragmentation.” Offer 

“wildlife corridors” as a possible solution if not given.
A wildlife corridor is an area of habitat connecting wildlife 
populations separated by human activities.

2. As a class, read the fictional “South India Gazette” worksheet.

Lesson 2: Understanding Habitats 

Objectives
Students will be able to…

Examine and discuss the term 
“habitat” and its four main 
elements:

Cover
Food
Water
Space 

List some of the causes & 
consequences of “fragmentation.”
Identify and examine solutions for 
“fragmentation” such as “wildlife 
corridors.”

Time Needed
45-60 minutes
1 class period
(2 class periods optional)

Materials
“South India Gazette” worksheet
“Solutions Found for Elephants” 
worksheet

Insider Tips
This lesson can easily be extended 
to two class periods by handing 
out the “Solutions Found for 
Elephants” worksheet while 
the student groups are working 
on their persuasive statements. 
The public meeting can also 
be extended by having each 
spokesperson answer questions 
from the audience and having a 
vote at the end of the meeting.

Source: IFAW
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Public Meeting—Role Play
1. Divide the class into four groups representing the various parties 

who will speak at a public meeting about the proposed project 
highlighted in the “South India Gazette” worksheet.
Each group will be assigned a role:

project from local inhabitants and conservation experts.

working to protect elephants and other wildlife in the area.

potential customers and whose transportation costs will be 
lower if the road is built.

2. Give the groups 15-20 minutes to draft persuasive statements 
that reflect their points of view and have each group nominate a 
spokesperson who will assume the assigned role.

3. Have each designated spokesperson present to the rest of the 
class, which will be representing the public audience attending the 
meeting.

4. At the end of the presentations, provide an opportunity for questions 
and more suggested solutions from the “audience.” 

Wrap Up:
1. Have the class evaluate each of the presentations and summarize 

lessons learned. 
2. Hand out the “Solutions Found for Elephants” worksheet, informing 

the students that the public meeting role play was based on real 
life considerations and this worksheet recounts a true story of 
governmental officials, local villagers and conservation groups 
working together to help wildlife affected by fragmentation.

Lesson 2: Understanding Habitats (continued)
Insider Tips (continued)

Classroom Teachers
As an extension activity have 
students choose a wild animal and 
research the relevant habitat needs, 
focusing on the four elements. 
Then have the students research 
whether the animal’s habitat has 
been altered by human beings and 
what is being done, if anything, to 
protect this species.
This activity aligns to Common Core 
Reading Standards 1 and 4; Writing 
Standards 1, 2, and 4; and Speaking 
and Listening Standards 1, 3, and 4.

Outside Humane Educators
If you are concerned about not 
having enough time to complete 
this lesson, instead of asking 
questions during the “Habitat 
Elements” and “Fragmentation” 
sections of the lesson, briefly discuss 
the topics by introducing the terms 
and relevant facts.
To cut down on confusion and 
disagreements amongst group 
members, assign one student 
volunteer per group to be the 
designated spokesperson.

Resource Links
Habitat 

www.ifaw.org/lessons
www.equalearth.org/
naturalhabitatdestruction.html

Wildlife Corridors
www.nrdc.org
http://www.reliableprosperity.net/
wildlife_corridors.html
http://news.nationalgeographic.
com/news/2013/01/pictures/130109-
florida-wildlife-species-bears-
panthers-environment-science/
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Gazette

2020

Road puts 1,000 
elephants at risk

T 
he lives of more than 1,000 wild elephants 

are at risk from a road that could cut 

through their habitat in Southern India. 

Conservation groups believe that the road 

will cut through a critical corridor of land linking 

two important wildlife reserves and will stop the 

elephants from moving safely along their natural 

migratory routes for foraging and breeding. Almost 

half of the wildlife corridors in India already have 

roads passing through them. 

“It is crucial that something is done to help these 

elephants,” said conservationist and elephant 

expert Anand Kumar. “Today, there are only 25,000 

wild Asian elephants remaining in the whole of 

India. They are suffering greatly from poaching, 

habitat loss, and fragmentation. This piece of land 

is also key to the survival of several other species, 

such as tigers. We must work with the Indian 

government to protect it now.”

The corridor is a narrow strip of land currently 

owned by local people. The land is not only used 

by the local elephant population, but by other 

animals such as leopards and tigers as it links 

two forested areas cut off from each other by 

deforestation and agricultural land.

Government officials in charge of the project 
say the new highway would better connect 

human settlements to the north and south of the 

reserves. However, a road cutting through the 

forest could also result in collisions between 

vehicles and animals straying onto or crossing the 

roadway. 

Local villagers are also divided in their views of 

the proposed road. Some think it will help their 

area develop and allow them to commute more 

easily to towns nearby. Others are concerned that 

it will confine the elephants into small pockets of 
forest, forcing the herds to stray into local villages 

and fields looking for food, which could destroy 
crops and endanger their families. 

“People have very little money here and depend 

on the crops they grow to feed their families. 

When elephants stray onto farm land they tear 

up crops with their trunks to eat and their huge 

feet can ruin a whole year’s harvest. Sometimes 

people get injured and killed when they try to 

frighten them off their land,” explains Karthik 

Gowda, who lives near the wildlife reserve. 

If the road is given the go-ahead by the Indian 

government, work could begin within the next 18 

months. 

In the meantime, said Kumar, “We will be working 

with all parties to come up with solutions that not 

only protect the elephants’ habitat and stop them 

being lost to India forever, but that will help local 

people and the government too.”

  New highway could cut through vital wildlife  
habitat in southern India

“It is crucial that something is 
done to help these elephants.”

– Anand Kumar, conservationist

SOUTH INDIA
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Solutions Found for Elephants
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Overview: By weighing the evidence on both sides of an issue, 
students will appreciate the important controversies surrounding our 
nation’s meat industry.

Procedure:
Introduction
Ask students what, according to the United Nations, is the number 
one cause of greenhouse gas emissions in the world. (Answer: 
industrialized animal agriculture or factory farming.)
Truth or Lie?
1. Hand out to the students the “Truth or Lie?” worksheet and instruct 

them to answer the five questions to the best of their ability.
2. Review the answers with the class. Inform students that there is a 

section on the worksheet to take notes about the answers.
1. True
2. True
3. False. According to the U.S. Senate Committee on Agriculture, 

Nutrition and Forestry, these animals generate 130 times as much 
waste as humans.

4. False. The inflation-adjusted price of chicken is less than 1/4th 
what it was in 1980. In this time, the average broiler chicken 
(chicken bred for meat) has grown nearly twice as big and people 
are eating nearly twice as much chicken.

5. False. Currently, only one percent of these animals are raised in a 
humane, sustainable way.

Free Write
1. Ask students to write continuously for five minutes, responding to 

this prompt, “For the sake of our animals and environment, should 
we become a vegetarian nation?” Tell the students that their writing 
will not be graded, but they may share their pieces if they like. 

2. After five minutes, invite student volunteers to share their work.
Going Over the “Facts”
1. Hand out to the students “The Omnivore’s Debate.” As a class, read 

the fourteen facts and solicit and answer any questions about them.
2. Divide the class into two debate teams. Instruct the students which 

team will be representing the “No Change” side. Also, announce that 
you will be looking for at least one “introductory statement” from 
each team.

Lesson 3: The Omnivore’s Debate 

Objectives
Students will be able to…

Explain some of the impacts 
industrialized animal agriculture 
has on the environment and 
animal welfare. 
Understand the motivations and 
reasons behind the adoption of a 
plant-based diet.

Time Needed
45-60 minutes
1 class period

Materials
“Truth or Lie?” worksheet
“The Omnivore’s Debate” handout

Insider Tips
When the student groups are 
writing their answers on the poster 
board, instruct them to write in 
complete sentences. This will help 
clarify their presentations to the 
rest of the class.
To complement “The Omnivore’s 
Debate” handout, consider showing 
“The Meatrix® I” film (www.
themeatrix.com). It provides a clear 
and engaging context for the issues 
surrounding raising animals on 
factory farms.

Classroom Teachers
As an extension activity, 
students can examine a common 
misconception that people, who do 
not eat meat, do not get enough 
protein. Students could make a 
classroom chart that compares 
protein values per serving, 
and include meat and meat 
alternatives. 

Source: HEART
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Grades 9-12: Lessons

The Debate
1. Have each side present one or two opening statements (about a 

minute each).
2. Debate’s ground rules:

One student speaks at a 
time.
Students respond directly 
to their opponents’ 
arguments with facts.
Students will only be 
called upon if they raise 
their hands.

Wrap Up:
1. Take a straw poll as to whether the debate changed anyone’s opinion 

about the issue. Ask students what information was particularly 
influential.

2. Explain to the students that the debate asked students to take a hard 
stand, but there might be a “middle ground.” Ask the students to 
consider the issues raised, and consider the type of solutions that are 
available.

Lesson 3: The Omnivore’s Debate (continued)
Insider Tips (continued)

As an extension activity, students can 
become “Deli Detectives,” examining 
their local supermarkets and seeing 
whether they can find the origin of 
the stores’ meats. This activity will 
familiarize them with “COOL,” or 
“Country of Origin Labeling Laws.”
This activity aligns to Common Core 
Reading Standards 1 and 4; Speaking 
and Listening Standards 1, 3, and 4; 
and Writing Standards 2 and 4.

Outside Humane Educators
If you feel you will run short on 
time, cut out the “Free Write” 
activity. Another way to save time 
is to ask students to read and assess 
“The Omnivore’s Debate” handout 
themselves.
For the possibility of a more 
impassioned debate, take a quick 
poll of students’ attitudes prior to 
dividing the class into two teams. If 
attitudes are divided equally, assign 
the teams accordingly.

Resource Links
Farm Animal Protection

www.farmsanctuary.org
www.hsus.org/farm_animals/
www.cok.net
www.eatwellguide.org
www.mfa.org

Pro-Animal Agriculture
www.consumerfreedom.com
http://www.debatabase.org/details.
asp?topicID=301
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The Omnivore’s Debate
Resolve: For the sake of our animals and our environment, we should become a vegetarian nation.

THE FACTS:
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Truth or Lie Worksheet

Directions:

All photos this page © Farm Sanctuary



Humane Education Resource Guide     143
TeachHumane.org

Grades 9-12: Lessons

Overview: Students examine the ethics behind the fur trade and the 
rationale for different attitudes toward the issue. To do so, students will 
begin by matching animals to the products for which they are used. 
This activity is followed by students taking on different personas and 
coming to a decision centered around the fur trade based on those 
personas. 

Procedure:
Introduction
1. Instruct students to complete the “Animal Use: Matching Game” 

worksheet. 
2. Review answers as a class. Respond to questions about animal use 

that arise from the worksheet.
Dastardly Dilemmas
1. Divide the students into small groups and assign each group one 

dilemma statement from the “Dastardly Dilemmas” worksheet.
2. Instruct each group of students to 

appoint a spokesperson and then, 
as a group, spend 10 minutes 
discussing the dilemma statement 
and the decision they would make 
as a group. Hand out the “Seal & 
Seal Hunt Information Packet” 
to each group for background 
information.

3. Have the groups describe their 
dilemmas to the rest of the class 
and explain their decisions. Once 
the groups have finished presenting, allow for discussion about each 
particular dilemma. 

4. Ask the students what conclusions they have reached. Did any of the 
discussions make them change their minds on the various issues? 

Reflection
1. Write these two questions on the whiteboard/chalkboard. 

Are there some cases of wearing fur/leather that are more justified 
than others?
How do you feel about wearing fur/leather?

2. Ask students to write paragraph responses to each of these prompts.
3. (Optional) Have students share their responses to these questions.

Lesson 4: Clothing: The Tough Choices 

Objectives
Students will be able to…

Consider some of the social, moral 
and political dimensions of the 
animal welfare issues surrounding 
the protection and hunting of 
seals.
Identify the various ways human 
beings use animals in their day-to-
day lives.
Examine their personal beliefs 
regarding the use of fur and 
leather products.

Time Needed
45–60 minutes
1 class period

Materials
“Dastardly Dilemmas” worksheet
“Animal Use: Matching Game” 
worksheet
Seal & seal hunt information 
packet

Source: IFAW, HEART
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Grades 9-12: Lessons

Lesson 4: Clothing: The Tough Choices (continued)

Insider Tips
When discussing the “Animal Use: Matching Game” 
worksheet, some students might inquire about 
animal-free alternatives. Be prepared to offer 
students seeking such alternatives with options or 
resources to find such products.
In the “Animal Use: Matching Game” worksheet, 
there is some overlap even though students are 
asked to match each animal only once to a product. 
For example, rabbits have been used to produce fur 
coats and angora sweaters, and rennet can be found 
in any mammal's stomach even though it is most 
commonly taken from calves.
One set of possible answers, matching each animal 
only once to a different product, in the Animal Use 
Matching Game: 1) E; 2) J; 3) G; 4) H; 5) A; 6) B; 7) C; 
8) D; 9) I; 10) F.
When the class is discussing the Dastardly Dilemma 
statements, interject the “Dastardly Dilemma 
discussion points” if they have not already been 
raised.

Classroom Teachers
As an extension activity, ask the students to find 
material from different advocacy organizations 
regarding seal hunts and culls. Ask the students to 
provide written evaluations of three different sets 
of material they find in terms of clarity of message, 
effectiveness of imagery and the quality of evidence 
presented against the need for a cull.
As an extension activity, have students write a first 
person fictional story based on the persona they 
adopted during the Dastardly Dilemma activity.
This activity aligns to Common Core Reading 
Standards 2 and 8; Writing Standards 1, 2, and 4; 
and Speaking and Listening Standards 1, 3, and 4.

Outside Humane Educators
If you do not have access to a whiteboard/
chalkboard, create a worksheet to distribute with 
the two “Reflection” questions on it so students 
have a place to write their paragraph responses.
Creating an information sheet with websites and 
other resources on alternatives to animal-based 
products may come in handy if many students are 
seeking such information after the class.
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Animal Use: Matching Game

Animal Answer Product

1. 1. ____ A.

2. 2. ____ B.

3. 3. ____ C.

4. 4. ____
D. [product  

used in perfumes and  
to flavor foods]

5. 5. ____ E.

6. 6. ____ F.

7. 7. ____ G.

8. 8. ____ H.

9. 9. ____
I. [product used  

in many cheeses as a 
binding agent]

10. 10. ____ J. [product used 
as a coloring agent]

Instructions:
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Dastardly Dilemma statements

You are an aspiring supermodel. You have always said you would
never wear fur. You are asked to model a sealskin coat for a top
fashion house to advance your career. 
What would you do? What could be the implications of your 
decisions?

You are an indigenous person. Seal hunting is one of your people’s
traditions. You live in an area where the seal population has
dropped significantly because of large-scale, commercial hunting.
The law, however, says that because you are a native person 
you can still hunt seals. What could be the implications of your 
decisions? 

You are a marine scientist. The head of the government agency you
work for tells you he is under political pressure to claim that seals are
destroying fishing nets and causing fish stocks to collapse. He wants
you to support – or at least not counter – this claim, even though
your research has shown it to be false. What would you do? What
could be the implications of your decisions? 

You work for an animal welfare group. You have campaigned
against hunting and killing seals for profit. The government of a
country which holds a big commercial seal hunt every year asks you
to come and work for them on their pro-hunting campaign. They will
double your salary. What would you do? What could be the impli-
cations of your decisions? 

You are a teenager and have just finished school. Everyone in
your area is poor. You hate cruelty to animals, and you love seals,
but you know that you could make money your family needs by
cooking for the men who come to kill seals each year. What would
you do? What could be the implications of your decisions?

Dastardly Dilemma discussion points

Supermodel – What would happen if the aspiring model wore 
the seal fur and then used her position once she was famous to 
campaign against the seal fur trade? 
What would happen if the aspiring model decided to tell the press
that she refused to wear fur?

Indigenous person – What would happen if the indigenous person
and his or her community stopped hunting seals – how would this
affect their traditions and lifestyle? What would happen if the indige-
nous person kept hunting seals and sold them to the commercial
organizations which could no longer hunt in your area?

Marine scientist – How would the marine scientist present evidence
to show that seals don’t eat all the fish – that it’s a far more compli-
cated issue – without losing his or her job?
How would the local fishermen and women react if they were
shown evidence that over-fishing – and not hungry seals – have
caused fish stocks to plummet? 

Campaigner – If the campaigner took this job what would be the
impacts on his/her future career and relationships with colleagues?
How could the campaigner still work against the seal hunt while
being employed by the pro-hunting government? 

Teenager – What would be the effects on the teenager if he or she
took this job? How would friends and family view the decision?
How could he or she help the seals?

Dastardly dilemmas. What would you do?

Extension activity
Ask the students to search the Internet and find material from
campaigning organizations regarding seal hunts and culls. Ask
the students to provide a written evaluation of three different sets
of material they find in terms of clarity of message, effectiveness
of imagery, and the quality of evidence presented against the
need for a cull. 

5
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The Story of Seals

The first seals lived in the Pacific Ocean off what is now
California. Over millions of years they dispersed through-
out the North Pacific and into the Atlantic via an ancient
waterway that separated North and South America. They
later moved into the southern hemisphere.

Seals have evolved to take advantage of the rich
resources of the sea while maintaining close ties to the
land where they rest, molt, give birth and nurse their
young. Today, seals are found all over the world, but the
largest numbers live in the cold of the Arctic and
Antarctic, where food is most abundant.

Many legends and stories have become part of
the myth of these beautiful sea creatures.

In some tales, the seals are said to turn into peo-
ple when they come ashore. In one such story, a
beautiful girl turns back into a seal and is tragi-
cally killed by her fisherman husband.

Although most seals feed mainly on fish, the
leopard seal eats penguins and sometimes other
seals. The largest seal population in the world
belongs to the crabeater seal, which does not
actually eat crabs at all, but instead feeds on 
krill (small shrimp-like creatures), which it filters
through teeth that are specially adapted for 
this purpose.

Seals come back onto
land, which is known
as “hauling out,” for
many reasons, includ-
ing resting, molting,
giving birth and nurs-
ing. Species such as
harp and hooded seals
haul out onto ice and

turn this frozen paradise into a vast nursery with
thousands of seal pups and their mothers.

Some seals will migrate thousands of miles
between their feeding and breeding grounds.
Others can dive to incredible depths. The north-
ern elephant seal holds the record for the deep-
est dive at more than 3,280 feet (1,000 meters).
The longest dive ever recorded is one hour, 13
minutes in the Antarctic by a Weddell seal.

Scientists believe seals evolved from land animals that were related
to modern mammals like dogs and bears. These creatures took to
the sea about 30 million years ago, perhaps because there was
more food available there. The earliest fossils of these seal ancestors
date back more than 23 million years.

Elephant Sized
The largest of all species is the northern elephant seal, with male “bulls” weigh-
ing up to almost four tons, as heavy as a large truck. They can grow to 21 feet
(6.5 meters) in length. They got their name because their large noses reminded
people of the trunks of elephants. The smallest species in the world are ringed
seals and Baikal seals. They  weigh up to only 140 pounds (64 kilograms) and
are about 4 feet, 6 inches (1.37 meters) in length.
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Seal Hunting

Shivering Seals
When harp seal pups are first born they keep warm by shivering. Inside their
mother’s womb it is cozy, but once they enter the icy world outside they often
face temperatures below freezing.

History
Over the past 200 years, commercial hunting
has brought some species to the brink of
extinction. In the 19th century, fewer than
100 northern elephant seals were left alive –
all elephant seals today are descended from
just those few. Walruses were also hunted
extensively for ivory and their blubber, which
was made into oil. The Atlantic walrus used
to live along the east coast of North America
from Labrador to Cape Cod, but the entire
east coast population was hunted to local
extinction by 1800.

Seals were hunted in most places where they
came into contact with people, but gradually
the majority of countries ended the killing.
However, large-scale commercial hunting still
takes place in Canada, Russia, Greenland,
Norway and Namibia.

The Largest Marine Mammal
Hunt in the World
Between 2003-2005 more than one million
harp seals were killed in Canada, making it by
far the largest hunt for any marine mammal in
the world. The quota for the hunt in 2006 was
335,000, one of the highest ever.

This huge hunt has been hotly debated by the
pro- and anti-sealing sides of the issue for
many years. The Canadian government and
other seal hunt supporters say it is humane and
well regulated. Supporters claim it is necessary
to control seal numbers because seals eat too
many of the fish that fishermen rely on for a
living. Those opposed to the hunt, which
includes many Canadians and millions of other
people around the world, argue that it is cruel,
puts the seal population at risk, and that seals
are not to blame for reduced fish numbers.

Today an average of more than 300,000 harp
seals are killed every year in Canada, mainly so
their fur can be used by the fashion industry
around the world. The killing of 10,000 hood-
ed seals each year is also permitted in Canada.

Seals have been hunted for centuries. The Inuit have always hunted
seals in the Arctic. Archeological evidence suggests that seals were
hunted by people living on the east coast of North America as long
as 4,000 years ago. It is also known that they provided food and
fur to Norse settlers in Greenland from around A.D. 985.

8
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Nose Balloon
Adult male hooded seals have the strange ability to inflate the black sac, or
“hood,” which hangs over the end of their nose. Adult males can also inflate the
skin-like membrane in their noses, so it forms a large red balloon. They do this
when they are being aggressive or defensive, and possibly to impress the
females!

Other Hunts and Culls Around the World
In other annual hunts around the world, about 75,000 harp seals from the
same population as those off the coast of Canada are landed in Greenland’s
summer hunt, more than 40,000 harp seals in Russia and 40,000 fur seals in
Namibia. Norway kills 9,500 seals in the White Sea and thousands of others
off its own coast. The South African fur seal hunt was suspended in 1990.
The numbers listed above do not tell the full story – the Greenland hunt
actually kills more than 150,000 seals, because for every animal that is land-
ed, an additional one has been killed but not recovered.

Scientists point to this high “struck-and-lost” rate
as one of the cruelest aspects of such hunting. It
also leads to unsustainability since the numbers
are not included in hunt or population statistics.

Common or harbor seals are found in UK waters,
as well as 35% of the global population of gray
seals. In Scotland, there have been repeated calls
for seal culls (reducing the population). These calls
are led by fishermen who are concerned that the

seals are eating large amounts of fish that they believe would otherwise be
available for them to bring ashore. The law in Britain is so vague that seals
can even be shot if they are just in an area where fishing gear is in use.

The Australian fur seal is also regarded as a problem by fishermen and a 
significant number are killed each year in traps and nets or shot.

In the USA, the Marine Mammal Protection Act prohibits importing, hunting,
capturing or killing of marine mammals except for scientific research, 
public display, and the incidental harming of these animals in the course 
of commercial fishing.

Fisheries Competition
The claim that seals are damaging fish stocks is always used as one of the
excuses for commercial seal hunts and culls.

However, scientists say the simplistic argument that seals eat fish and there-
fore if you kill them there will be more fish for fishermen is nonsense. Seals
eat many predators of commercially caught fish and removing seals may in
fact have the opposite effect and actually reduce those fish numbers. The
reality is that the situation is incredibly complex, but overfishing is universally
accepted as the primary cause of collapsing fish populations.

Scientists report that the hunt puts the harp
seal population in danger because killing such
high numbers each year is not sustainable. 
A recent scientific survey shows that the
Canadian government’s plan for harp seals 
risks reducing the population by 70%.
Scientists also point out that there is no 
evidence that killing seals helps protect fish
stocks. The collapse of the cod stocks in
Canada was caused by overfishing – even 
most fishermen agree that is the case.

With subsidies in the late 1990s of $20 million,
as well as other expenses, the hunt costs
Canadian taxpayers money and yet accounts
for only a small part of a fisherman’s income.

Harp seals give birth to their young in the 
Gulf of St Lawrence and off the coast of
Newfoundland in late February and early
March each year, turning the ice floes into a
giant white nursery. Despite a decision in the
1980s by the European Economic Community
to ban the import of whitecoat seal pup pelts,
in recent years more than 95% of the seals
killed have been younger than three months
old. It is legal to kill seal pups once they start
to molt, at about 14 days old.

The sealers club and shoot both pups and 
adult animals. As clubs, they sometimes use
hakapiks, which have a large metal spike on
the end. One of the problems with shooting 
is that seals are sometimes wounded and go
back into the water to die slow and painful
deaths.

9
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Protecting Seals
Around the World

Seal Song
Male bearded seals are very vocal and produce a distinctive song, perhaps
even a dialect unique to specific regions. These songs may be used to attract
females or to defend underwater territories during the spring breeding season.

In the 21st century, scientists now advise that
we should begin protecting and conserving
wildlife and their habitats long before species
become rare and more difficult and costly to
protect. At present, a third of all seal species
are listed on the IUCN (The World Conservation
Union) Red List, which means they are at risk. 
In some cases, such as the Mediterranean monk
seal, the whole species is listed as critically
endangered.

Campaigning Against
Commercial Seal Hunting
The campaign against the Canadian seal
hunt is backed by politicians from the USA,
Europe, and other parts of the world.
According to a 2005 poll, 69% of Canadians
were opposed to the commercial hunting of
seals. In the USA, seals are protected by the
Marine Mammal Protection Act (MMPA),
which was passed by Congress in 1972. The
MMPA prohibits, with certain exceptions,
the “take” (capture or killing) of marine
mammals in US waters and by US citizens 
on the high seas, as well as the importation
of marine mammals and marine mammal
products into the USA.
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The three key reasons for 
opposition to the hunt are:

Cruelty – A report by an international
panel of veterinarians revealed that up to
42% of the seals are skinned alive.
Clubbing is inherently cruel and shooting
often leaves seals to die slow and painful
deaths underwater.

Not sustainable – Scientists warn
that the current level of killing cannot 
continue without putting the harp seal
population at risk.

Not economically viable – Recent
Canadian government grants of $20 mil-
lion far outweigh the annual landed value
of seals. Sealing accounts for less than one
tenth of one percent of Newfoundland’s
economy and is only a small fraction of a
fisherman’s income.

The biggest success in the campaign
against the commercial Canadian seal 
hunt was when the European Economic
Community banned the import of white-
coat harp seal pelts in the 1980s. Hunt
numbers dropped substantially for several
years after the ban, but have now risen
sharply again.

These beautiful marine mammals are among the most wonderful wild 
animals we ever encounter. For more than 30 years IFAW has been 
campaigning internationally to protect seals like these around the world.
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Grades 9-12: Lessons

Overview: While examining the range of human use (and abuse) of 
animals, students will consider which behaviors they deem acceptable, 
and “draw the line” at those they don’t. 

Procedure:
Introduction
Ask the students to provide examples of people using animals for 
the benefit of human beings. Ask them generally how they feel about 
animals being used. 
Use or Abuse?
1. Divide students into small groups. Hand out to each student an 

envelope filled with 14 small pieces of paper, numbered 1 through 
14. Give each student the “Animal Use Example” handout. Distribute 
to each group the “Continuum Paper Packet.”

2. Instruct the students to put together their group’s “Continuum Paper 
Packet” by laying out the 10 sheets of paper on their desks with one 
end having the paper with a “-” or negative sign on it and the other 
end having the paper with a “+” or positive sign on it.

3. As a class, read through the 14 examples of animal use in the 
“Animal Use Example” handout. Have student volunteers read each 
example. Solicit and answer any questions students might have 
about each example.

4. Ask the students to decide which uses of animals they can accept 
and which ones they cannot. Then instruct the students to use the 
papers inside their individual envelopes to indicate their personal 
feelings on the particular animal use. The statement of use they 
can most readily accept is placed closest to the “+” sign on the 
continuum and the statement of use they have the most difficulty 
accepting should be placed closest to the “-” sign. Other statements 
are placed accordingly in between on the continuum.

5. Once each student has completed placing his or her numbers on the 
continuum, ask the students to draw a line on the continuum where 
they would personally draw the line on what is acceptable to them 
and what is not (i.e. what would be considered acceptable use vs. 
animal abuse).

6. Have students discuss their reflections with the other members of 
their group. Ask the students to try to agree on a group assessment 
on what can be considered animal use and what can be considered 
animal abuse.

Lesson 5:  When Does Animal Use Become 
Animal Abuse? 

Objectives
Students will be able to…

Examine their beliefs regarding 
acceptable and unacceptable 
human uses of animals.
Practice building consensus with 
their peers.

Time Needed
35–45 minutes
1 class period

Materials
“Animal Use Example” Handout
“Continuum Paper Packet”—Set 
for each group (10 sheets of paper: 
8 of them have a straight line 
going all the way across the paper, 
1 has a “–” and 1 has a “+” on the 
paper)
“Animal Use Envelopes”—one 
for each student (Each envelope 
is filled with 14 pieces of paper 
numbered from 1 to 14)

Insider Tips
If possible, use different color 
paper in each envelope so students 
can easily distinguish themselves 
on the Continuum. 
Prior to starting the class 
discussion, consider establishing 
some ground rules for a safe and 
productive classroom discussion.
Throughout the class, underscore 
that current animal conditions 
are not permanent. Students are 
learning about these issues so that, 
if they deem necessary, they may 
help effect change.

Source: HEART
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Grades 9-12: Lessons

Use or Abuse: Class Discussion
1. Once the students have done their best to come to an agreement, 

hold a class discussion on the subject.
2. Ask the following questions of the students:

On what grounds did you find uses of animals more or less 
acceptable?
Where did you draw the line?
Was your decision made on moral, pragmatic, or other grounds?
Did the views of others change your own views?
Were you able to achieve consensus in your group?
If so, on what grounds did you agree?
If not, why not?
Might the line be drawn differently depending on the circumstances 
surrounding each case?
Does the decision depend upon the animal being used?
Might people of different age groups, cultures, or countries draw their 
lines differently?
Do your personal choices reflect the views that you’ve expressed?

Wrap Up:
1. Ask students if they have ever thought about the issues that were 

presented before today. 
2. Instruct the students to write down one thing that they can do 

to help animals subjected to a use that falls on the unacceptable, 
abusive side of their continuum. Share responses.

Lesson 5:  When Does Animal Use Become  
Animal Abuse? (continued)Insider Tips (continued)

Classroom Teachers
For a longer and more in depth 
lesson, prior to this class, assign 
each small group a number of the 
animal uses from the “Animal Use 
Example” handout to research. This 
way when the class reads all of the 
animal uses together, each group 
can be responsible for answering 
questions about a particular use.
This activity aligns to Common 
Core Reading Standard 1; Speaking 
and Listening Standards 1 and 3; 
and Writing Standard 2.

Outside Humane Educators
Consider modeling a consensus 
building activity prior to having 
the small groups discuss the 
animal uses and try to come to a 
consensus.
Be prepared for the unexpected. 
If a student asks you a question 
about a particular animal use that 
you do not know the answer to, 
you can admit that you do not 
know to the class, and inform them 
that you will get back to them with 
that answer.

Resource Links
Animal Protection Organizations

www.ifaw.org
www.aspca.org
www.hsus.org
www.peta.org
www.farmsanctuary.org
www.aavs.org

Pro-Use Organizations
www.ucla-pro-test.org
home.nra.org
www.aza.org
www.consumerfreedom.com
www.nsta.org
www.feldentertainment.com
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Animal Use Example

USE OR ABUSE?
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Grades 9-12: Lessons

Overview: Students will consider the root causes of oppression by 
considering the reasons and the ways that people have oppressed other 
people and animals. Students will also consider the ways in which 
people have struggled to create a more equal and just world. 

Procedure:
Introduction
1. Introduce the topic by asking the students if they know what the 

word oppression means. Allow students time to define it. Write the 
word on the board with an official definition: 

Oppression: an unjust or cruel exercise of authority or power.
2. Ask the students if they can think of a few examples of oppression. 

Allow students to answer. (Possible answers: the Holocaust; slavery 
in America; and indigenous people forced onto reservations.)

3. Explain to students that they will examine root causes of oppression. 
Getting at the Root
1. Divide the class into two groups. Give each group a sheet of chart 

paper. 
2. Ask one group to write “Reasons” on the top of the chart paper and 

list all the reasons that one group of people would oppress another 
group of people. (Possible answers: power; belief of superiority; 
control; financial gain.)

3. Ask the other group to write “Ways” on the top left of the paper and 
to write down the ways one group has oppressed another group. 
(Possible answers: violence; slavery; separation of families; and 
derogatory names.)

4. When the groups are done, post both sheets of paper in the front 
of the classroom. Ask the students from each group to present their 
ideas and ask the other group if there are any ideas they want to add.

5. Ask students to consider if the “reasons” listed are the same reasons 
that people hurt animals. Ask them to explain. Draw a star next to 
each reason that is the same. Do the same for the list of “ways.”

6. Write the following words on the board and ask the students if they 
know what the words mean. Ask the students how they feel about 
racism, sexism, or heterosexism and facilitate a discussion. 

Racism: To believe that racial differences produce an inherent 
superiority of a particular race.
Sexism: To believe gender differences produce an inherent 
superiority over another gender.
Heterosexism: To believe sexual orientation differences produce an 
inherent superiority over another. 

Lesson 6: Looking at the Root 

Objectives
Students will be able to…

Define oppression, racism, sexism, 
heterosexism, and speciesism. 
Identify several ways that people 
have effectively created change. 

Time Needed
45 minutes

Materials
Chart paper
Markers

Insider Tips
This lesson deals with very 
challenging issues. It is important 
to create a safe space where 
everyone is respectful in sharing 
opinions and listening to others. 
When students are deciding if their 
list of “reasons” for and “ways” 
of oppressing people are also 
the same for animals, most will 
probably agree that the reasons 
and ways are similar, but some may 
disagree. If students disagree allow 
for discussion and for students with 
differing opinions to share their 
perspectives. 
Explain that the comparisons 
are not meant to suggest that 
people and nonhuman animals 
are the same, but to illustrate that 
the roots and execution of the 
oppression are similar. 

Source: HEART
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7. Then ask students if they know what speciesism is. Challenge them 
to compare it to the other words just defined and help them to break 
the word down if needed: “species” and “ism.” 

Speciesism: To believe that species differences produce an inherent 
superiority over another species. 

8. Lead a discussion around this concept. Ask the students if they agree 
with speciesism or not. Challenge them based on their opinions 
around racism, sexism, and heterosexism. Ask them to consider 
whether or not they support or oppose speciesism in their actions. 

9. Ask students what they think we can learn from this exercise.
10.  As part of the discussion, share the following quotation by Henry 

David Thoreau: There are a thousand hacking at the branches of evil 
to one who is striking at the root.

Ask the students the following questions:
What do you think this quotation means?
Do you agree with it or not, and why?
Do you think it is more effective to create change by working on a 
single issue or on the root cause of multiple issues? 
Do we sometimes need to do both? 
Can you think of any examples to support your opinion? 

Making a Difference
1. Go back to the chart paper on the board and turn the papers around. 

Write “Reasons” on the top again and this time ask students to 
brainstorm all the reasons that people choose not to oppress others. 
(Possible answers: love; compassion; equality; empathy; justice; and 
Golden rule.)

2. Write the word “Ways” at the top of the other paper. Ask students to 
brainstorm the ways that people have struggled to end oppression. 
(Possible answers: campaigns; marches; protests; letter writing; 
boycotts; getting to know one another; and education.)

3. Ask if all these reasons and ways can apply to promoting kindness 
and respect toward other species. Facilitate a discussion around this 
topic. 

Wrap Up: 
Ask the students the following questions: 

What connections did you make today about people and animals?
What connections do you see between our treatment of other people 
and animals?
Would you change any of your behaviors or attitudes toward people 
or animals based on what you learned today? If so, what?

Lesson 6: Looking at the Root (continued)
Take home point: Even though 
people and other species are 
different, if we see the roots of 
oppression are similar and the 
roots of justice are similar, we can 
work together to create a more 
humane world for both people and 
other species. Hold a discussion 
exploring these issues and asking 
if students agree or disagree and 
why.

Classroom Teachers
As an extension project, ask 
students to research specific 
examples of human and animal 
oppression that are similar, 
such as research experiments 
on people and research testing 
on animals (e.g., the Tuskegee 
Syphilis experiment on African 
American men and AIDS research 
on chimpanzees). Ask students to 
explain what happened and then 
discuss the differences and the 
similarities in both situations. 
This activity aligns to Common 
Core Speaking and Listening 
Standards 1 and 4.

Outside Humane Educators
Students may have a difficult time 
brainstorming the “reasons” or 
the “ways” at the beginning. You 
may need to give them one or two 
suggestions to start. Also, if you 
are not familiar with the group 
you might just have the whole class 
brainstorm together instead of 
breaking the class into two groups.
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Overview: By learning about the practices of three great animal 
rights activists, students may feel empowered to engineer their own 
programs of change.

Procedure:
Introduction
Ask students to write a definition for the word “activist.” Discuss how 
activists challenge laws to raise ethical questions, collectivize energy 
toward a cause, and aim for change. Consider whether activists ever 
need to break the law. 
Three Activists
1. Explain to the students that they will be reading about three 

different activists working in different ways to help various types of 
animals. Hand out the “Activist Biography & Questions” worksheet.

2. Instruct the students to read the three biographies and then use 
those biographies to answer the multiple choice questions about 
each activist. Tell the students that as they study the different 
activists, they should keep in mind the activists’ styles and what 
makes him or her effective.

3. After students have read the biographies and answered the 
questions, as a whole class, summarize the biographies and review 
the answers to the multiple choice questions.
Answers for Jane Goodall:

contracted malaria initially, but Jane prevailed to establish her 
principal research station in Gombe, Tanzania.

2. (D): The answer contains many facts that point to Goodall’s 
extension of our knowledge about these animals. Goodall 
carefully observed the chimpanzees and found new truths 
about their behaviors.

3. (A) Not one to dictate behavior, 
Goodall had no intervention 
in intertribal warfare. Instead, 
she wanted to confer power 
upon those who lived near 
chimpanzees. As a result, 
Jane Goodall Institute counts 
19 offices around the world, 
working to establish sanctuaries 
for orphaned or injured chimps, 
as well as maintain conservation 
and development programs.

Lesson 7: Standing Up for Animal Rights 

Objectives
Students will be able to…

Describe some of the activities and 
tactics used by activists.
Explain what makes an effective 
activist. 

Time Needed
45–60 minutes
1 class period

Materials
“Your Turn” worksheet
“Activist Biography & Questions” 
worksheets

Jane Goodall
Nathan Runkle
Christine Dorchak

Source: HEART
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Answers for Nathan Runkle:
1. (C): Runkle became a vegan at 11, when he was moved by an 

Earth Day demonstration promoting vegetarianism. When he 
witnessed this event, committed by a classmate who worked 
on a pig farm, he “started small” by contacting his school 
authorities. When he was not satisfied with the response, his 
opinions grew.

2. (A): Far from being shot down by state court, Mercy for 
Animals takes advantage of all technology offers. By exposing 
the problem clearly and compassionately, whether through 
print, film or internet video, Runkle believes people will come 
to the right decisions.

3. (A): Runkle does not so much aim to humiliate his opponent, 
in this case McDonald’s, as he does to enlighten the consumer. 
You can discuss with students whether this media campaign is 
in good taste, or might backfire.

Answers for Christine Dorchak:
1. (A) Greyhounds race in all weather conditions, making them 

vulnerable to tissue injuries, bone fractures, spinal injuries and 
cardiac arrest. Naturally gentle and affectionate, greyhounds do 
not have happy lives at the track. With her affinity for Kelsey, 
who saved her life, Dorchak decided to give her life to GREY2K 
USA.

2. (A): While Dorchak dismissed this lawsuit as a “publicity stunt,” 
it reminded her of her accident, leaving her feeling helpless. 
This prompted her to take the law into her own hands, and 
become a lawyer.

3. (B): The state supreme court declares the 2006 anti-greyhound 
measure as “too broad” and they strike it from the ballot 
before people have a chance to vote. Dorchak shifted focus to 
local communities, she gathered evidence detailed in “B” and 
succeeded at banning greyhound racing from Massachusetts.

Writing & Sharing Wrap Up:
1. Distribute the “Your Turn” worksheet to the students. Instruct the 

students to complete the handout. The students will conceive of an 
animal rights “problem” on their own and describe a “solution” for it. 

2. After students have completed the worksheet, allow volunteers to 
share their problems and solutions and discuss them as a class.

3. Encourage their imagination. As students share their ideas, reinforce 
the notion that making change starts with what they do and how 
they treat others in their everyday lives.

Insider Tips
Students are not expected to come 
up with exact “solutions” like the 
activists executed. 
Consider creating a list of real 
life animal rights “problems” as a 
prompt for students to draw from 
when completing the “Your Turn” 
worksheet.

Classroom Teachers
This lesson can be a companion 
lesson to others on civil rights 
activists. Students can compare 
tactics and compare and contrast 
activists’ goals and rationales.
This activity aligns to Common 
Core Reading Standards 1, 4, and 5; 
Speaking and Listening Standard 1; 
and Writing Standard 4.

Outside Humane Educators
Consider bringing in pictures of the 
activists, or videos highlighting some 
of the activists’ work.
Although these activists’ 
accomplishments are extraordinary, 
remind students that the 
conventional means of change are 
also very effective. Letter writing, 
phone calls, fundraisers, boycotts, 
education, and community service 
are all actions students can execute.

Resource Links
Jane Goodall
www.janegoodall.org
www.rootsandshoots.org

Nathan Runkle
www.mfa.org

Christine Dorchak
http://www.grey2kusa.org

Lesson 7: Standing Up for Animal Rights (continued)
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Activist Biography & Questions—Worksheet
JANE GOODALL (1934 - )

Directions: 
1. 

A. 

B. 

C. 

2. 
A. 

B. 

C. 

D. 
E. 

3. 
A. 

B. 

C. 
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Activist Biography & Questions—Worksheet
NATHAN RUNKLE (1984 - )

Directions: 
1. 

A. 

B. 
C. 

2. 

A. 

B. 
C. 

3. 
A. 

B. 

C. 
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Activist Biography & Questions—Worksheet
CHRISTINE DORCHAK (1969 - )

Directions:
1. 

A. 

B. 

C. 

2. 

A. 

B. 
C. 

3. 
A. 

B. 

C. 
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Your Turn Worksheet

Directions:




